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Overview 

•  Introduction 
– Context of Higher Education (the good, the 

bad, and the ugly) 
– Where are we now? 

•  Part 1: The education of place in HE 
•  Part 2: The place of education in 

sustainability 
•  Homecoming 



Context (The Good, The Bad 
and The Ugly) 

•  Changing roles of faculty, students in HE 
•  Increased expectations for campus-

community collaborations 
•  Increased pedagogical experimentation 
•  Influence of the role of technology in learning 
•  Rapid integration of disciplines 

 

* Adapted from Peer Review, AAC&U (2010) 



Context (The Good, The Bad 
and The Ugly) 

“A Crucible Moment” (AACU, 2011). Indicators of “anemic 
civic health” 

1. US ranked 139th in voter participation of 172 world democracies in 
2007. 
 
2. Half of US states no longer require civics education for high school 

graduation. 
 
3. Among 14,000 college seniors tested in 2006 and 2007, the 

average score on a civic literacy exam was just over 50 %, an “F.” 
 
4. Opportunities to develop civic skills in high school through 

community service, school government, or service clubs are 
available disproportionately to wealthier students. 

 
 



Context (The Good, The Bad 
and The Ugly) 

“A Crucible Moment” (AACU, 2011). Indicators of “anemic 
civic health” 

 
5. Just over one-third of college faculty surveyed in 2007 strongly 

agreed that their campus actively promotes awareness of US or 
global social, political, and economic issues. 

 
6. A similar percentage (35.8 percent) of college students surveyed 

strongly agreed that faculty publicly advocate the need for students 
to become active and involved citizens. 

 
7. One-third of college students surveyed strongly agreed that their 

college education resulted in increased civic capacities. 
 



Context (The Good, The Bad, 
and The Ugly) 

•  The Lafayette Conference (Mar. 2012) 
– Technology and Digital Age 

•  The Era of “The Great Unbundling” 
•  What can be outsourced will 

– Affordability and accessibility 
•  Student loan debt now exceeds credit card debt 
•  College attendance is up, but the diversity 

representation in top tier schools is down 



Context (The Good, The Bad 
and The Ugly) 

•  Liberal Arts on the Brink (V. Ferrall, 2011) 
 

 “If the ongoing decline in demand for liberal arts is to be 
 reversed, the case for its inherent value (not for the value 
 of a particular college or university) must be made to 
 society as a whole (not merely to high school seniors and 
 their nervous parents).” 

•  The relevancy of the liberal arts in particular, 
and higher education in general 



Where Are We Now? 
•  Pop Quiz (A Diff Kind of Ged Ed) 

– Where does the water used at LU come 
from? 

– Who lived here? What were historical land-
use patterns in this region prior to 1800? 

– Three species of birds that migrate through 
in the Spring- where did they come from 
and where are they going? 

– What would your mayor say are top 3 
issues/challenges in the community? 



What Knowledge is of the 
Most Worth? 

•  What does it mean to be well educated? 
•  How does Lawrence define that? Do 

you know? 
•  David Orr, “all education is 

environmental education” 
•  Not education per se but education of a 

certain kind.  



A Certain Kind of Education 

•  “…the young are socialized into an 
increasingly atomized world of extreme 
individualism governed by the assertion 
of freedoms without responsibilities. As 
such they are being trained to be 
reliable, even exuberant, consumers, 
but inept citizens and community 
members.” Orr, Nature of Design 



AACU Recommendations: 
Knowledge for Action… 

 •  Reclaim and reinvest in fundamental civic and 
democratic vision of HE 

•  Advance robust civic partnerships and alliances 
locally, nationally, and globally 

•  Key KSA’s  
•  Deliberation and bridge-building across differences 
•  Collaborative decision-making skills 
•  Open-mindedness and capacity to engage different 

points of view and cultures 
•  Civic problem-solving skills and experience 
•  Civility, ethical integrity, and mutual respect. 



American Assoc. for 
Advancement of Science (2009) 

•  “As biology faculty, we need to put the “depth versus breadth” 
debate behind us. It is true today, and will be even more so in 
the future, that faculty cannot pack everything known in the life 
sciences into one or two survey courses. The advances and 
breakthroughs in the understanding of living systems cannot be 
covered in a classroom or a textbook. They cannot even be 
covered in the curriculum of life sciences majors. A more 
tenable approach is to recast the focus of biology courses and 
curricula on the conceptual framework on which the science 
itself is built and from which discoveries emerge. Such a focus is 
increasingly interdisciplinary, demands quantitative competency, 
and requires the instructor to use facts judiciously as a means of 
illustrating concepts rather than as items to be memorized in 
isolation…  

 



…The time has come for all biology faculty, but particularly those of 
us who teach undergraduates, to change the way we think about 
teaching and begin to develop a coordinated and sustainable plan 
for implementing sound principles of teaching and learning. The 
stakes are too high for all biologists not to get involved.” 
 

American Assoc. for 
Advancement of Science (2009) 



The University of Nowhere 

•  De-contextualized learning 
– Dis-placed 

•  D. Abrams- Knowledge as transportable 
•  Town-Gown conflicts 
•  Real World/School World false divide 
•  “Rootless professors” 
 



•  “Knowing where your water comes from and 
where your sewage goes is a basic element 
of citizenship in an ecosystem. The 
academic’s learned ignorance, the 
academic’s belief that this is worthy 
ignorance– the tacit belief that such things as 
watersheds are parochial details, 
transcended by the grand synthetic truths of 
cosmopolitan training– is a significant root of 
our culture’s ongoing environmental crisis.” 
–  E. Zencey “The Rootless Professors” (1998) 



Part 1:The Education of Place 

 “The point of becoming more conscious of 
places in education is to extend our notions of 
pedagogy and accountability outward toward 
places. Thus extended, pedagogy becomes 
more relevant to the lived experience of 
students and teachers, and accountability is 
re-conceptualized so that places matter to 
educators, students, and citizens in tangible 
ways” (Gruenwald, 2003). 



The Education of Place 

•  Campus and community as learning 
laboratory 

•  The integration of theory and practice 
•  Enriched Learning Environments 

– Relevance    - Challenge 
– Social    - Metacognition 
– Emotion    - Reflection 
– Active and interactive 



Examples 

•  Expeditionary Learning Schools (K-12) 
•  Ponderosa and Piedmont Projects 

(Northern AZ and Emery U) 
•  Pedagogies of Place (Environmental 

Studies at Earlham College) 



A Pedagogy of Place 

•  Earlham College Environmental Studies 
course: ENST 320 “Pedagogies of 
Place” 

•  Examination of “place” theoretically in 
terms of environmental literature 

•  Experience of place practically through 
experiential education and applied 
project  



Methods 

•  Incorporates 2 field experiences: one 
weekend and one full-day 

•  Involvement of local experts 
•  Combined with “traditional” classroom 

discussions, texts, etc. 
•  Presentation of learning element  

– Zine project (2009) 
– Community podcasts (2011) 



Field Experiences 
•  “Whitewater Weekend” Overnight 

– Service project on West Fork (2 tons of 
trash removed from 1/4 mile section of 
stream) 

– Canoe trip with Biologist 
– Cook-out and campout on family farm 
– Discussions with Soil and Water 

conservation officer 
– Tour of canal ruins on property with local 

historian 







Field Experiences 

•  Bioregional Immersion Day 
– Traveled from “tip to tail” of river 
– Visit to water processing plant 
– Stream-side aquatic invert study 
– Visit to Metamora (cultural history) 
– Visit to Corps flood control project 

(Brookville dam) 
– Visit to N.A. settlement site at confluence 

with Ohio river 





Use of Local Experts 

•  Biologist 
•  Historian 
•  Local farmer and family 
•  Indiana-American Water employee 
•  Soil and Water Conservation Officer 
•  Community Advocate 



Public Pedagogy 

•  Presentation of learning 
•  Public v Private act 
•  Extending educational “accountability” 

to wider communities of interest 
•  With knowledge comes an ethic of 

response-ability 
•  Assessment: reflection papers on 

process connecting theory-practice 
 







Place Attachment 



Findings 
•  Students had very negative attitudes 

toward Richmond in pre place 
attachment measure 

•  This shifted in both place attachment 
measure and qualitative evals 

•  Strong sense of connecting theory and 
practice 

•  Long term retention of learning 
(significant learning experiences) 



Shift in sense of place 
 

"“Through taking this course I felt more connected than I did 
all last year with the city [of] Richmond, and after Pedagogies 
of Place I have felt that connection grow. After taking 
Pedagogies of Place I don’t just see Richmond as the town 
where my college is, that consists of a main road and some 
old factories, but the town where I live, and attend school, 
that is filled with a rich history and people who are willing to 
work to better the community.  This connection mainly came 
from our trip around the Richmond area, and interviewing 
community members for the Zine. My interest in Richmond’s 
history was sparked by the Zine project, and through the 
readings about a sense of place I was able to evaluate and 
develop my sense of place here.” 



Connection of theory to 
practice 

"“In reflecting back on the Pedagogies of Place class, what 
stands out most to me are the “field trips” and the opportunities 
we had to be outside and meet people who were in direct 
relationship with the places and concepts we were studying. 
When I think about the highlights of this class my mind is 
immediately flooded with images of the Farris (sic) family farm, 
particularly of sitting around the fire together that evening and 
telling stories, having both faculty, alumni, students and 
community members reflecting and sharing in a way that seems 
impossible to find in a classroom. Under the stars and camped 
out cross-legged in a circle, it seemed we were experiencing 
something somehow especially “real” and meaningful, an 
experience that, if nothing else, would stay with me and mark a 
powerful moment in the course as well as my semester and 
perhaps all of my time at Earlham… 



Connection of theory to 
practice 

"“…Thinking about this as I write I am reminded of our class 
conversations of Thoreau and other romantics and our 
discussions of the tendencies and challenges of “romanticizing” 
nature and the natural world. While perhaps I am doing this now, 
there is something undeniably striking about the direct experience 
of being in and learning from the outdoors. Interestingly, these 
experiences were not limited to and hardly included moments in 
the “Great Outdoors” as an expansive wilderness, but rather 
simply anything outside of the four walls of the Earlham classroom 
and “in” and among the greater space, place and community we 
were exploring. While the theory and readings assigned in class 
certainly deepened and gave meaning to the other activities, it is 
the moments outside and with other people that most stand out to 
me. It seems that with my hands wet and my clothes dirty, the 
ideas and concepts we were studying began to take shape and 
come to life”"

 



Significant Learning 
Experiences 

"“The most significant things I can remember were the field 
experiences, either during the river clean-up, being at Jonathan’s 
farm, and going to Brookville lake and Metamora. Being engaged 
with the local community affected me more than I thought would 
happen. I think I normally have a preconceived notion that I know 
a lot already about what surrounds me, but there is so much to 
discover and learn. These trips opened my eyes to what I may not 
have pursued and actively sought after, but looking back, these 
experiences opened doorways for future exploration… 



Long-term retention of 
knowledge 

"“…The concepts that I took away the most were seeing human 
and nature not separately, seeing nature in unexpected places, 
and the importance of developing a sense of place. Overall, I am 
still left trying to figure out ideas and concepts, as I am left with 
questions that I don’t know how to answer. I keep wondering 
what is the right viewpoint to have on an issue, and it is frustrating 
at times and seems very difficult to come to any conclusion in my 
head. I have never really continued to think about the subject 
matter of a course after I have taken it, and this class has stuck 
with me, so that is a good sign.”"

 



Implications 

•  Surprisingly powerful outcomes given 
relatively small “immersion” 

•  Power in public demonstrations of learning 
(Zines, podcasts, school event) 

•  Dramatic shift in student interest in Richmond 
and in community interest in Earlham (town-
gown relations, retention) 

•  Importance of overt and metacognitive goals- 
How People Learn (2000) 



How far down the rabbit hole? 

 “Once one begins to appreciate the 
pedagogical power of places, it is 
difficult to accept institutional 
discourses, structures, pedagogies, and 
curriculums that neglect them.” 
 (Gruenwald, p. 641) 



Other Examples 
•  Chemistry students studying heavy 

metals in reservoir 
•  Computer Science/Env Studies Energy 

Dashboard Project 
•  Richmond Sustainability Map 
•  Unlimited “project/problem-based” 

learning potential 
•  “Flipped Classroom” to “Skipped 

Classroom?” 



Part 2: The Place of Education 
•  Inconvenient Truth: No Planet Left 

Behind? 
•  Behavior change->social change 
•  “About sustainability, for sustainability, 

through sustainability” 
– Move from a topic, to a stance, to an 

epistemology 
•  Natural History Education- the 

“extinction of experience” (Pyle) 



“And so it goes, on and on, the extinction 
of experience sucking the life from the 
land, the intimacy from our connections. 
This is how the passing of otherwise 
common species from our immediate 
vicinities can be as significant as the total 
loss of rarities. People who care 
conserve; people who don’t know don’t 
care. What is the extinction of the condor 
to a child who has never known a wren?” 



But… 



Every possibility includes 
limitations… 

•  Student and Faculty resistance 
•  Time commitments 
•  Perception of lack of rigor 
•  Non-traditional learning strategies and 

assessment 
•  The Fox and the Hedgehog paradox  
•  Social justice work as silo’d or integrated? 



Every possibility includes 
limitations… 

•  Ethics and power 
–  Is a focus on the local overly parochial? 
– Romanticized? 
– Place as contested terrain 
–  Is place a homogeneous thing or an open 

space of relations? 
•  Who defines? 
•  Who benefits? 
•  Who pays? 



Every possibility includes 
limitations… 

•  Ethics and Power… 
•  “All you will do in a Mexican village is create disorder. At best, you can 

try to convince Mexican girls that they should marry a young man who 
is self-made, rich, a consumer, and as disrespectful of tradition as one 
of you. At worst, in your ‘community development’ spirit you might 
create just enough problems to get someone shot after your vacation 
ends and you rush back to your middleclass neighborhoods where your 
friends make jokes about ‘spits’ and ‘wetbacks.’ You start on your task 
without any training. Even the Peace Corps spends around $10,000 on 
each corps member to help him adapt to his new environment and to 
guard him against culture shock. How odd that nobody ever thought 
about spending money to educate poor Mexicans in order to prevent 
them from the culture shock of meeting you?”  
–  Ivan Illich, “To Hell With Good Intentions” 



Every possibility includes 
limitations… 

•  The ethics of “service”? 
•  Do we really want to call them 

laboratories? 
•  How can POL’s be critical in/of 

communities?  
•  Building capacity… the Oberlin Project 



Living the Questions 
•  What are the possibilities and limitations of 

place-based learning in terms of education for 
sustainability in Higher Ed? 
–  Changing purposes of the university (Homecoming 

major?) 
–  What knowledge is of the most worth? 
–  What structures limit our effectiveness? 

Schedules, buildings, disciplines, resources 
–  How might teaching and learning be experienced 

differently? 
–  How do you balance criticality with community 

partnership and collaboration? 
–  Continuity: how do you keep in going? 



Homecoming 

•  Necessary but not sufficient 
– What will I do for a living? 

•  What is sufficient? 
– How shall I live? 

•  “Education is not preparation for future 
living; it is life itself.” (J. Dewey) 

•  Living the questions 
 

 



Homecoming 
•  “Be patient toward all that is unresolved in your heart 

and try to love the questions themselves… Do not 
now seek the answers, which cannot be given you 
because you would not be able to live them. And the 
point is, to live everything. Live the questions now. 
Perhaps you will then gradually, without noticing it, 
live along some distant day into the answer.” 

 - Maria Ranier Rilke 
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